
Creating Accessible Content
7 Design Decisions You Can Always Make

This presentation has been released under a CC-BY-SA license. 
This presentation has been formatted to meet WCAG 2.1 accessibility standards

Presenter Notes
Presentation Notes
Facilitator “?”: Does anyone object if we record today’s session? 
Facilitator: Remember to describe the visuals on the screen throughout while presenting. 

Creating Accessible Content: 7+ Design Decisions You Can Always Make
Format: Online �Facilitator(s): Sue, ##
 
Description: 
Accessible course content benefits ALL your students, and creating materials that meet Web Content Accessibility Guidelines (WCAG 2.1) is one way to make your content more accessible. For example, by applying WCAG 2.1 to your print materials, you can create documents that can easily resize to fit different devices, whose font-size is scalable, and can be read aloud by text-to-speech technologies.�
This session will introduce you to some of the most important accessibility-related design decisions you can apply each time you select or create course materials (including audio & video materials, Word documents, PowerPoints, PDFs and webpages).�
(Please note that this workshop does not cover accessible STEM equations, but accessible STEM equations is the primary focus of the upcoming workshop, “STEM Accessibility Online”) 



https://creativecommons.org/licenses/by-sa/4.0/
https://www.w3.org/WAI/standards-guidelines/wcag/glance/


Territorial Acknowledgement

Camosun College is located on the 

territories of the Lək̓ʷəŋən (Songhees and 

Kosapsum) and W̱SÁNEĆ (Pauquachin, 

Tsartlip, Tsawout, Tseycum) peoples.

Kwetlal flower (Camas)
[Sue Doner, CC-0]

Presenter Notes
Presentation Notes
Facilitator: Remember to describe the visuals on the screen while presenting. 
Facilitator: Personalize land acknowledgement to reflect your story.


Territorial Acknowledgement from an uninvited settler.

My name is Sue Doner and I am an Instructional Designer in eLearning, in the Centre for Excellence in Teaching & Learning (CETL)
I am honoured to begin by acknowledging that our campuses are located on the territories of the lək̓ʷəŋən (Songhees and Kosapsum) and W̱SÁNEĆ Peoples. 

I am a 7th-generation Canadian settler of mixed European heritage. I originally came here from the traditional territory of Mohawk, Haudenosaunee, Algonquin and Anishinaabek peoples. I was born & raised in Brockville, a small city on the shores of the St. Lawrence River in southeastern Ontario.  I have been an univited visitor and settler on these territories since 1994, and I have been privileged to study and learn, work, play, and build a family here ever since. 

On the screen is a photo I took of a single kwetlal flower. “Kwetlal” is the Lekwungen word for the blue lily known by English-settlers as “Camas”. The Kwetlal blooms come into their glory in April/May; prior to colonial contact and interference, their bulbs were the main starch food and export item of the Lekwungen-speaking people. �
----
Resources to learn more: 
Cheryl Bryce https://www.focusonvictoria.ca/earthrise/caring-for-kwetlal-in-meegan-r20/
Briony Penn http://www.firstnations.de/media/06-1-1-camas.pdf




Workshop Goals

Participants will:

• understand the connection between Web Content 
Accessibility Guidelines (WCAG 2.1) and creating accessible 
digital content.

• begin to apply their understanding of WCAG 2.1 standards 
to create and select accessible digital content.



Workshop Outline

Questions are welcome any time!

1. Introductions & goals

2. What is “accessible content”?

3. Who is accessible content for? 

4. 7+ design choices you can always make to create accessible content

5. Test your files: Accessibility Checkers

6. Applied-learning opportunities & Supporting Resources



Introductions & Goals

According to your comfort, please share with us:
• Your name, territory(ies) you are joining from

• Where you are located at the college

• What are your goals here today?

Presenter Notes
Presentation Notes
Facilitator’s invitation:�“According to your comfort: Through Chat or through audio, please introduce yourself and let us know where you’re located at the college. What are you are hoping to get out of today’s session? Do you have an accessibility-related experience or question you would like to share here? “




What is 
accessible content?
And how does it impact academic accommodations?

Presenter Notes
Presentation Notes
We begin by clarifying terms. (Will flesh out “Accessibility” further on next slides)

Accommodations = 
In our current state, academic accommodations are based on the medical model: diagnosis documentation, individualized support; one off. �May include provision of alternative format of materials. (e.g. through CAPER-BC). �Student has to disclose personal information EVERY TERM for EVERY COURSE if they want to access support students without disability have from day 1. �Academic Accommodations only available for academic work (ie. Courses); does not apply to college services…

Accessible content = 
Pro-active design choices that make content compatible with standards that support alternative formats without having to seek accommodation. Benefits ALL students, including those who need to use alternative formats but wouldn’t qualify for an accommodation. Also – materials can be accessed on multiple devices. 

The term “Accessible” has different shades of meaning in different contexts. In our teaching & learning context, we aren’t using the term “Accessible” to mean that a resource is “available”. We are talking about physical/learning/infrastructure (tech + internet + quiet space, etc.) accessibility for a student with a registered disability; addressing the situation/environment that has disabled a person’s ability to access; removing the barriers.

In other words, making content accessible means making technical, logistical and/or design-based decisions that minimize/remove barriers to accessing your learning materials for a range of students.��In the digital world, we create accessible materials using industry-standard practices, tagging/coding, etc. �If you follow these guidelines, you will meet these #a11y standards from which many things become possible for more students.�
�




Technical Accessibility Standards

Accessible digital content meets international standards defined by

WCAG 2.1 (Web Content Accessibility Guidelines)

Guiding design question:
Can anyone access & comprehend this content, when & how they need to?

Presenter Notes
Presentation Notes
[WCAG 2.1 Standard = global standard for web accessibility. https://www.w3.org/TR/WCAG21/.] �When you use Accessibility Checkers to test your content’s technical accessibility, WCAG 2.1 standards are the metrics that form the basis for those reviews.

The 7+ accessibility-focused design decisions covered in this presentation are based on WCAG 2.1 AA standards. 


***Worth noting here: we don’t always have the ability to control or correct the formatting of digital content (e.g. content we purchased and don’t have copyright to adapt). If you’re looking at using publisher sites, look for statements and information about how their product meets accessibility standards. It’s not enough to say “we’re accessible”. Do they meet WCAG 2.1 standards? Do their systems operate with assistive technologies? Our initial procurement of technology needs to include these types of questions.***


https://www.w3.org/TR/WCAG21/


Digital 
content 
must be:
1. Perceivable. 
2. Operable
3. Understandable
4. Robust

Image retrieved from uncredited blog post

Presenter Notes
Presentation Notes
WCAG 2.1 focuses on metrics defined by the acronym POUR: 

Perceivable: available through multiple senses; user can identify content and interface elements by means of the senses.  �e.g. I could visually access the content or I could access it audibly.�
Operable: functional with mouse and keyboard; means that a user can successfully use controls, buttons, navigation, and other necessary interactive elements �e.g. I can use my mouse to navigate the content or I can use my keyboard or voice-commands to move through the content.

Understandable: consistent, predictable, readable, preventing errors; the material or system is consistent in its presentation and format, predictable in its design. �e.g.1: consistent navigation in a website; �e.g. 2: abbreviations, acronyms, and jargon are defined.

Robust: usable across technologies & devices; the ed-tech/IT selected is standards-compliant, and designed to function on all appropriate technologies.  �e.g. I can use my screen-reading technology to interact with websites, online documents, multimedia, and other information formats provided in my course.; �e.g.2 I can use my phone or my tablet to access course content.  




Why make 
content 
accessible?

Who is it for?

Some students: 
1. print materials and study offline. 
2. use assistive technology to read 

course materials.
3. need text-based alternatives to 

audio and video.
4. speak English as an additional 

language.
5. use mobile devices to access course 

content.
6. have unreliable access to the 

Internet.

Presenter Notes
Presentation Notes
We need to pro-actively make content more accessible: 

“WHO”? Everyone!

“WHY” – includes:
Variable access requirements for students. (As listed on slide)
Universal Design for Learning, and Human-centred design practices: accessible content is BETTER FOR EVERYONE
“Day 1” vs. reality of Academic accommodations (common experiences of delays getting #a11y content produced, falling behind in class)
Human Rights
Legislation (nb: our recent BC Accessibility Act & the expectations for post-secondary education) 

There is no “one size fits all” digital content: How can you (sustainably & proactively) provide/enable material to ALL of these students in diverse formats they need..? 

The closer your digital files align with Web Content Accessibility standards (WCAG 2.1), the better they will be for students to be able to access and use in whatever format they need WITHOUT HAVING TO REGISTER FOR AN ACADEMIC ACCOMMODATION.





Who Needs Accessible Content?

Presenter Notes
Presentation Notes
Facilitator: note the “Who am I?” person; it represents all the student-stories that we haven’t heard but need to design proactively to support. It is also an invitation to contribute more stories and voices to this collection.

WHO we need to make content accessible for. Keep these stories in mind when making design decisions!

You received a copy of these student stories prior to the workshop. They can also be found on the UDL4Camosun: Inclusion is not a Checklist project site. Read more about these and other students who might be in your class: https://udl4camosun.opened.ca/student-persona-resources/meet-the-students/

Shane and Alisha were real Camosun students who contributed their lived-experiences to this collection of student stories.

Shane: Shane uses screen-reading software to access print information, but often content is not accessible to a screen-reader or is only available on paper – a format that is completely invisible to him.
He has to ask for different formats every term and any other time he needs them, but those take time to produce. When he can’t get timely access to the content he needs, he gets behind in his courses or completely misses out on critical information that other students can access right away.
He’d really like to just have access at the same time to the same information that other students get without having to ask for special assistance.

Alisha: If Alisha’s reading materials aren’t compatible with her accessibility software, she has to have them translated again, which can be frustrating, time consuming and exhausting, adding to the overall cognitive load.

Ramone, Steven, Miriam and Diane are personas based on real students’ experiences. 

Ramone: has a form of colour-blindness (Deuteranomoly) which makes it difficult for him to distinguish between reds, greens, browns and oranges. He also recently had to get a stronger prescription for his reading glasses.

Steven: is an English major who is deaf.
He likes the flexibility of taking online classes; he doesn’t have a preference for text-material formats but videos without captions are meaningless for him. When he takes on-campus classes, he uses real-time transcription services to access his lectures.

Miriam: is an international student who has come to Canada to complete a college program in Hospitality Management and improve her English language skills (in both spoken and written form). Miriam becomes stressed when in-class discussion moves too quickly or includes a lot of new terminology. She appreciates captions and transcripts when video and audio materials are presented in class.

Diana: reads electronic materials using an on-screen magnifier (ZoomText) when her eyes fatigue; when she gets a headache she uses ZoomText’s Screenreader to listen to her reading materials.





7+ Design Decisions You Can Make

1. Document structure (headings & bullets)

2. Described links

3. Thoughtful use of colour

4. Alternative text for meaningful images

5. Simple tables for data

6. Blank (uncluttered) space

7. Accurate captioning for videos

(+ Course resources: make good procurement choices)



#1 | STRUCTURE (Headings & Bullets)

Use Styles to format 
hierarchical document 
structure

Use formatted bullets to 
create lists

Presenter Notes
Presentation Notes
Facilitator: connect this formatting practice to student experience. Consider Shane: is the document or page OPERABLE?

“A good heading structure is probably the most important accessibility consideration in most …documents.”�WebAIM. (2014)

Applies to documents, web pages and PPT. �Re: PPT titles -  People who are blind, have low vision, or a reading disability rely on slide TITLES to navigate. For example, by tabbing through a file or using a screen reader, they can quickly scan through a list of headings or slide titles and go right to the page/slide they want.

Additionally: Proper Headings and Sub-headings in a document can also be used to quickly generate a Table of Contents 






#2 | DESCRIBE LINKS

Links should be meaningful and provide context. (e.g.)

1) Click here for the best fan theories about The Big Lebowski according to 
Reddit

2) Here’s a collection of the best fan theories about The Big Lebowski, 
according to Reddit: https://screenrant.com/best-reddit-fan-theories-
about-the-big-lebowski/

3) 10 Best Fan Theories About The Big Lebowski, According to Reddit

Presenter Notes
Presentation Notes
(Facilitator: connect with Shane and Diana: which links are UNDERSTANDABLE if you are listening to text via screen-reader or text-to-speech?)

Does “here” mean anything to someone who navigates with keyboard & screen-reader and doesn’t hear the surrounding context? �[Key-board navigation can ‘tab’ from link to link and skip surrounding text; meaningful context is essential]�
Would you want to listen to the long URL – which may or may not provide context about where the link takes you? �[And again – not necessarily meaningful if you navigate by ‘tabbing’ through links.]�
NB: Some “compromises” necessary. �E.g. for reference when page is printed to paper and need the URL text to be visible.�E.g. APA formatting of URL citations: If you must hyperlink the URL-text itself, use the TITLE attribute for the link to provide plain-language name, context, etc.. [demo in D2L…?] �(fyi: APA et al are VISUALLY-centric; not accessible to screen-reader users.) 





https://screenrant.com/best-reddit-fan-theories-about-the-big-lebowski/
https://screenrant.com/best-reddit-fan-theories-about-the-big-lebowski/
https://screenrant.com/best-reddit-fan-theories-about-the-big-lebowski/


#3 | COLOUR & CONTENT

DON’T rely on colour alone. Information is lost in greyscale

Presenter Notes
Presentation Notes
(Facilitator: connect with Ramone: is information PERCEIVABLE?)

Accessibility – e.g. colour blind, visual impairment; 
UDL – attention to this also beneficial for those who need printable format; most students not likely to use a colour printer [$$].

[For quick help with colour, see this Colour-contrast checker: https://webaim.org/resources/contrastchecker/ ] 




COLOUR (continued)

Use high-contrast colour; labels Information retained in greyscale

Presenter Notes
Presentation Notes

On the left: Use colour as enhancement & in high contrast shades & textures; labels have been added to bar graph
On the right: Because colour was only an enhancement, information is still conveyed in greyscale





#4 | DESCRIBE IMAGES

Does your image add context or is it purely 
decorative? 

Is your image simple or complex? 
(Do you need more than 1-2 sentences to 
describe it?)

“Abide”. Bill Green

Presenter Notes
Presentation Notes
Context-related visual: requires an alternative text description. (Alternative text also known as “ALT text”)
Complex visuals may also need long descriptions.

(Facilitator: connect with Shane, Diana: is the information conveyed by the image PERCEIVABLE to someone who does not access content visually?)

Assorted additional tips:
For complex visuals – e.g. infographics, like charts, maps, etc.: need more than an ALT tag. �(E.g. review the bar graphs on slides 14 & 15. May help to consider: “how would you share that information if you were talking on the phone or on the radio…?”)�
Pay particular attention when creating PPTs for your classes; they tend to be highly visual.�
“Avoid using text in images as the sole method of conveying important information. If you must use an image with text in it, repeat that text in the presentation. In the alternative text, briefly describe the image and mention the existence of the text and its intent.”�
(FYI – the sample image on this slide is solely decorative and has been tagged as such.) 


See also Accessible Images Check Points resource (linked from final slide).




#5 | DATA TABLES

Use Tables for data, not for 
layout!
• Header rows/columns
• NO merged cells
• NO split cells
• NO nested tables
• ALT text description &/or 

caption

COLUMN 1 
HEADING

COLUMN 2 
HEADING

COLUMN 3 
HEADING

Data 1-1 
(column 1, 
row 1)

Data 2-1 Data 3-1

Data 1-2 Data 2-2 Data 3-2

Data 1-3 Data 2-3 Data 3-3

Presenter Notes
Presentation Notes
(Facilitator: connect with Shane: is the layout OPERABLE and ROBUST? Connect with Alisha: Is the content UNDERSTANDABLE?)

--
Accessible tables are simple, rather than complex, have an identified header row, and include a table summary, either as a caption or as alt text. These techniques help screen reader users read the information contained in the table.

Also: include alt text description &/or caption for tables. �(Word’s Accessibility Checker will indicate an error if you insert tables that do not include ALT text descriptions. )

In web pages, the <caption> tag is not required, but maybe used to provide a heading for the table and can provide helpful information for screen-reader users. (See https://www.w3.org/WAI/EO/Drafts/tutorials/tables/caption/; https://sbctc.instructure.com/courses/1578604/pages/tables-in-ms-word?module_item_id=33185596). 




#6 | SPACE ON THE PAGE

• Don’t cram too much 
content on a page.

• Avoid margin notes.

• Use settings to format 
paragraph spacing

Presenter Notes
Presentation Notes
(Facilitator: connect with Alisha: is content PERCEIVABLE?  )

Leave blank / uncluttered space. � 
space on a page helps to make text, etc. more readable. People who have dyslexia have described seeing text “swim together” on a page (the compressing of one line of text into the line below). They often see text merge or distort.

Especially in PowerPoint: review slides for areas that look crowded – and might be illegible for some.

Cluttered layouts may not resize easily or cleanly on different devices / screens. 

FYI - When documents will be printed in hard-copy, #a11y recommendations include:
Text alignment = left-justified (makes it easier to find/track the beginning of each line);
Use Sans-serif fonts (easiest to read); 14 pt minimum (eases eye strain) ; 
Leading (i.e. space between lines of text) @ 1.5 or 2x;
White/blank space around text/images/graphs, 1” document margins;

Don’t use multiple line-breaks to create space between paragraphs: 
For students who are blind or use screen-reading technology, multiple line breaks in a document are read-aloud as “blank blank blank…”; in a Word doc, use paragraph spacing settings to create spacing between lines instead.

In a web page, use stylesheets (CSS files) to define line spacing settings.

---
Also worth noting: Allow for students’ own font- and font-size preferences. (e.g. OpenDyslexic font)




#7 | CLOSED-CAPTIONING

Consider these examples

1) All Coen Brothers movies 
(1984-2018) (no captions)

2) Top 10 Coen Brothers Movies
(auto captions)

3) The Ultimate Ranking of Every 
Coen Brothers Movie Ever 
Made (edited captions)

Consider these students

Presenter Notes
Presentation Notes
(Facilitator: connect with Stephen and Miriam: is the content PERCEIVABLE? UNDERSTANDABLE? ROBUST? )

[Facilitator: Share examples with participants with SOUND OFF]

Example 1: no captions. How much do you get from this with sound turned off…?�
Example 2: “auto-generate & go!” captions. Auto-captions tend to lack punctuation and the correct spelling of proper names, may not accurately capture slang/mood/profanity, and may include basic comprehension errors. [In the Deaf community, have frequently been referred to as “craptions”]�
Example 3: fully and accurately captioned, including correct punctuation and reflection of slang. [This supports students with aural challenges, language proficiency challenges, or anyone accessing from a noisy – or silent – environment….] [Accessible + UDL] 

Professional captioning support is available through eLearning. �ALSO NOTE: for videos uploaded to our Kaltura/My Media service – caption files automatically create a full-transcript for videos too.

----



https://www.youtube.com/watch?v=NoPBue1KGnk
https://youtu.be/hhGQIMoT1n0
https://www.youtube.com/watch?v=mSgs7_4L2k8


#8 (bonus) | SELECTING RESOURCES

1) Can your readings be accessed in multiple formats? 

2) Do you know if those e-textbooks and externally-hosted web 
resources are accessible?

3) How much do you know about those PDFs? Are they photocopy-
scans?

4) Are materials written in plain language with terms, jargon and 
acronyms clearly defined?  

Presenter Notes
Presentation Notes

In D2L, we have a tool called Ally integrated into Content. ALLY allows students to generate an alternate format any time; the more accessible, your file, the better the alternative options. �There are still procurement considerations though; e.g. proprietary e-textbooks textbooks that no one can adapt.�
If you are sourcing external sources of content (e.g., e-textbooks, proprietary homework systems, 3rd-party websites): does it meet WCAG standards? Is it already available in different formats?�
PDFs – at a minimum – need to be scanned for OCR (Optical Character Recognition); but try listening to the file yourself using one of the college’s text-to-speech options…�
“Inequalities arise when information is presented to all learners through a single form of representation. An important instructional strategy is to ensure that alternative representations are provided not only for accessibility, but for clarity and comprehensibility across all learners.” �[See UDL Guidelines: https://udlguidelines.cast.org/representation/language-symbols]�



http://udlguidelines.cast.org/representation
https://wave.webaim.org/
https://acrobat.adobe.com/ca/en/acrobat/how-to/ocr-software-convert-pdf-to-text.html
https://wcag.com/blog/less-is-more-writing-in-plain-language/


REVIEW | Design Decisions You Can Always Make

1. Document structure (headings & bullets)
2. Described links
3. Thoughtful use of colour
4. Alternative text for meaningful images
5. Simple tables for data
6. Blank (uncluttered) space
7. Accurate captioning for videos
8. Course readings & resources: make good choices

Presenter Notes
Presentation Notes
Facilitator: Quick recap… Any questions? 

Facilitator: Encourage faculty to help students apply these design practices, too! 




TEST YOUR FILES
Accessibility Checkers



Test the Accessibility of your Files
Tool Location File Types Tested

Accessibility Checker MS Office Word, PowerPoint

Ally D2L Brightspace CONTENT Word, PowerPoint, HTML, PDF

ReadSpeaker docReader D2L Brightspace CONTENT Word, PowerPoint, PDF

ReadSpeaker webReader D2L Brightspace CONTENT, 
QUIZZES, etc

HTML

WebAIM’s WAVE https://wave.webaim.org/ HTML

PDF Accessibility Checker Adobe PDF

Check Accessibility D2L Brightspace CONTENT HTML

Presenter Notes
Presentation Notes
Important to remember that accessibility checkers may not find all barriers or issues with your files (e.g. MS Office checker doesn’t reliably mention colour contrast issues), and they don’t evaluate things like quality/comprehension of ALT text descriptions, etc.

--
[Facilitator: demo some accessibility tests using listed tools; invite examples from participants who brought files to work on.]


https://wave.webaim.org/
https://wave.webaim.org/


Reflection Moment

According to your comfort, please share with us:
• Did you get the answer/information you needed today? 
• Do you have some ideas about what you will do next? 
• Would you like to follow-up at a later date to look at files you’re 

working on?

Presenter Notes
Presentation Notes
Facilitator’s invitation:�According to your personal comfort: Using the Chat or audio, or just quietly to your self - revisit the goals/questions each participant identified at the beginning of the workshop: Did you get the answer/information you needed? Do you have some ideas about what you will do next? Would you like to follow-up at a later date to look at files you’re working on?



Applied-Learning 
Opportunities
Begin to apply WCAG 2.1 to your design decisions

Presenter Notes
Presentation Notes
Facilitator: Assure participants that these applied-learning suggestions will shared in digital format after the workshop

Options:
During or after workshop: use one of the Accessibility Checkers noted during the workshop (or comparable tool of your own choosing) to test the accessibility of a Word, HTML or PowerPoint file against WCAG 2.1 standards. �Note the feedback you receive, use it to fix an accessibility issue in your file or to expand your understanding of digital accessibility. After making updates, consider retesting your file. 
During or after the workshop: Review the images in one of your files to see if they are supported by appropriate and meaningful text-based descriptions. Determine which images are purely decorative and which images provide content and context and will require a text-based alternative. Would you be able to describe an image in 1-2 sentences? Or do you have complex images that will require longer descriptions? 
After the workshop: Create a digital template (document, web page, etc.) you can use to create accessible content going forward. Set up your template to reflect all or some of the 7 accessible design choices covered in the workshop (e.g. heading structure, colour-contrast, spacing, etc.). Consider testing your template using one of the Accessibility Checkers noted during the workshop (or comparable tool of your own choosing)
After the workshop: Review some/all of the digital materials you have selected or are considering adopting and providing to students and assess them using WCAG 2.1 standards. Your review could include using Accessibility Checkers or looking for evidence that the publisher has applied WCAG 2.1 standards to their materials. 
After the workshop: Consider attending our monthly, peer-led, Accessible Education Community of Practice. The group is facilitated by members from the Teaching & Learning Centre and the Centre for Accessible Learning. We meet online once/month and discuss a broad range of accessibility-related topics. Discussion revolves around the accessibility experiences and questions participants introduce.




Supporting Resources
1. Tutorials for Making your Digital Content more Accessible. eLearning, Camosun

2. BC Open Textbook Accessibility Toolkit

3. UDL for Camosun: Inclusion is not a checklist + Student Persona Resources & Activities. 

4. Microsoft Office “Accessibility Checker”

5. “Accessibility Check Points Guides” (x4)
(1) Images, (2) Word documents, (3) Video, (4) Audio.

6. WebAIM Color Contrast Checker

7. WAVE Web Accessibility Evaluation Tool. By WebAIM. 

8. National Center on Universal Design for Learning

Presenter Notes
Presentation Notes

Resources include FYI/reminder about our monthly Accessible Education Community of Practice



https://elearningtutorialscamosun.opened.ca/accessibility/tutorials-for-making-your-digital-content-more-accessible/
https://opentextbc.ca/accessibilitytoolkit/
https://udl4camosun.opened.ca/
https://udl4camosun.opened.ca/student-persona-resources/
https://elearningtutorialscamosun.opened.ca/accessibility/tutorials-for-making-your-digital-content-more-accessible/
https://webaim.org/resources/contrastchecker/
https://wave.webaim.org/
http://www.udlcenter.org/
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